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[bookmark: _Hlk128135534]LESSON PLAN TEMPLATE 

Candidate Name: [your name]
Touro Course #: [course number] 

Context for Learning 
School: (Public DOE, Charter, Private): Public DOE
Location: [e.g.: suburban/urban; high needs/underserved, etc.):  Urban, high-needs/ underserved communities 
Grade Level: Pre-K
Subject:      Early literacy and language development  	
Number of Students: 20
Instructional Type: [General Ed, Integrated Co-Teaching(ICT), Special Education Teacher Support Services(SETTS)]: Integrated Co-Teaching (ICT)

	Lesson Title: Learning Prepositional Words through Play 

	

	Standard(s): Choose standards that align with the goals and objectives of your lesson. You should have no more than 2 standards. You must have at least one content and one literacy standard.  
Big Idea: (Overarching statement of the major concepts of the lesson plan)
Connection to Standard. State major course goals and synthesize the language of the standards.
Ø  Identify core concepts, principles, theories, & processes by unpacking the standard(s). Hint: to unpack a standard underline the nouns and circle the verbs. Note the actions defined in the verb and the content to be addressed in the noun. 
Ø  Organize important facts, skills, or actions in a bulleted list highlighting the big ideas within the standard.
Ainsworth (2021) defines Big Ideas in 3 ways:
Topical Big Ideas—A Pathway to Broad Big Ideas (Excerpted from Book, pp. 67-68)
Big Ideas can be topical (“Fractions represent quantities less than, equal to, or greater than one whole,” applicable to math only), broad (“People can justify their own conclusions with data,” applicable to several content areas), or both (“Objects can be compared and classified by their different attributes,” applicable to math and science).
Topical Big Ideas relate primarily to a particular unit of study, a related series of lessons, or a section of the standards. The following topical Big Idea in reading is specific to standards that emphasize story elements and how they are arranged: “All events in a story—present, past, and future—play a strategic part in its conclusion.”
Broad Big Ideas are the generalizations derived from one area of study that connect to many standards and even several subject matter areas, such as “Research brings together divergent viewpoints.”

	Unpack the standards’ big idea and core concepts, theories and processes here. State major course goals and synthesize the language of the standards:
Content Standard 
NYS Pre-K Foundation Standard – Language Development & Communication (LD 2.1): Children demonstrate an understanding of spoken language, including the ability to follow multi-step directions using positional language (e.g., on, under, in, next to, behind, between).
Literacy Standard 
NYS Common Core ELA – Language Standard L.PK.1.e: Use frequently occurring prepositions (e.g., to, from, in, out, on, off, for, of, by, with) in spoken communication and early literacy contexts.
Words can tell us WHERE something is. Positional words (prepositions) help us describe the location of people, animals, and objects in our world.
Nouns (Content) from Standards:
1. Prepositions / positional words
1. Spatial relationships
1. Spoken language and communication
1. Directions and descriptions

Verbs (Actions) from Standards:
1. Use positional words in spoken language
1. Demonstrate understanding by following directions
1. Identify and name the location of objects
1. Describe where things are using target vocabulary

Big Ideas Aligned to Standards:
1. Positional words are tools that help us communicate WHERE things are in our environment.
1. Understanding spatial language builds both literacy and math foundations.
Using language about location connects to real-life experiences (e.g., putting toys in/on/under a shelf).

	Learning Objectives (Measurable): Write 1 or 2 learning objectives (measurable) for this lesson. 
Learning objectives must be quantifiable. They help you identify exactly what the teacher wants students to achieve as a result of instruction, and they give specific criteria to track student progress. A measurable learning objective is a statement that clearly and precisely describes what it is that the student knows and can do as a result of the learning activities/experiences. Make sure your objectives are measurable. Use verbs from Bloom’s Taxonomy , Webbs Depth of Knowledge (DOK), Hess Rigor Matrix to guide you. 
Example:  Students will write a four-paragraph essay using APA style citations and references. 


	

	Write your learning objectives (measurable) here:
Objective 1: Students will identify and correctly name at least 4 of 6 positional words (in, on, under, next to, behind, between) when the teacher places an object in a specific location, with 80% accuracy as measured by teacher observation checklist.

Objective 2: Students will demonstrate understanding of at least 3 positional words by physically placing a classroom object in the described position when given a verbal direction (e.g., “Put the bear under the table”), observed during guided and independent practice.

	Learning Target (s): Rewrite lesson learning objectives into student-friendly language. Learning targets are “I can…” statements.
Learning targets are concrete goals written in student-friendly language that clearly describe what students will learn and be able to do by the end of a lesson. Can be differentiated to meet individual/group needs.
Example: “I can identify the central idea of the story and support my answer with 3 pieces of text evidence.

	Write your Learning Target(s) here: 
· I can name where something is using words like in, on, under, next to, behind, and between.
· I can put an object in the right place when my teacher tells me where it goes.
(Targets will be displayed on chart paper with picture icons and read aloud with students at the start of the lesson.)

	Connections to Prior Learning and Data: (Preassessment) What prior content(scope and sequence of the curriculum), concepts, assessment results and/or skills does this lesson build upon? What standards were met previously that are connected to this lesson (from prior grade)? What data did you use to …? How will you measure progress towards the learning objective/ learning target? What potential supports will you need for students?
 *Consider your access to having actual classroom students/data: 
· If you do not have students/classroom data, answer this section based on the progression of the standards within the unit of instruction. 
· If you do have access/data, use the data to explain where these students are currently performing within the standards, which drives your future instruction. 

	Write your connections to prior learning, preassessment data usage and how you will measure progress toward the learning objective/target here:
Scope & Sequence Connection: Prior lessons focused on naming and sorting classroom objects, identifying colors and shapes, and following single-step oral directions. Students have been building foundational vocabulary in daily routines (“line up,” “sit next to your partner”).

Pre-Assessment Findings: An informal pre-assessment (teacher observation during morning circle) revealed the following:
1. Most students (approximately 15/20) recognize and use “on” and “in” in daily conversation.
1. Fewer students (approximately 8/20) correctly use or identify “under,” “behind,” or “next to.”
1. Students with IEPs and ENL students require additional visual and physical supports to demonstrate understanding.

How Progress Will Be Measured:
1. Ongoing teacher observation checklist during I Do / We Do
1. Physical movement responses during guided practice
1. Exit ticket: student places a toy animal in a described location and names the position word

Supports Identified:
1. Bilingual vocabulary cards for ENL students
1. AAC device / picture communication boards for students with IEPs
Peer modeling and small-group reteaching

	Resources and Materials: List the videos, visuals, and additional texts used in this lesson. What resources will reflect cultural relevance and diversity? Be sure to include those resources and materials for ENL and students who have IEPs. Use APA style for references. 

	Write your resources and materials here:
Picture Books (Culturally Diverse / Representative):
1. Rosie’s Walk by Pat Hutchins (Aladdin, 1968) – visual positional language throughout
1. Bear in a Square by Stella Blackstone – simple positional concepts
1. Supplemental culturally diverse read-aloud selected from NYC DOE recommended Pre-K library reflecting students’ backgrounds

Visuals & Manipulatives:
1. Positional word anchor chart with picture icons (in, on, under, next to, behind, between)
1. Bilingual vocabulary cards (English/Spanish; English/Bengali) for ENL students
1. Stuffed animal “Buddy Bear” and a cardboard box for demonstrations
1. Sentence strip frames (“The bear is ___ the box.”)
1. Graphic organizer: cut-and-paste positional word matching sheet (differentiated versions)

Technology:
1. Smartboard slideshow with animated visuals of positional words
1. Audio narration for accessibility
1. AAC device / picture communication boards (for students with IEPs)
Low-tech: individual whiteboards and dry-erase markers
APA References:
Crompton, H., & Burke, D. (2024). The nexus of ISTE standards and academic progress. TechTrends, 68(4), 711–722.
Eikeland, I., & Ohna, S. E. (2022). Differentiation in education: A concept analysis. Nordic Journal of Studies in Educational Policy, 8(3), 157–170.
Hutchins, P. (1968). Rosie’s walk. Aladdin.
Touro University. (2026). TCAP guide for candidates.
Wang, Z., Yuan, R., & Wang, K. (2024). Big ideas in education. Research Papers in Education, 39(5), 822–850.


	Language Development: Design learning activities for language development.
 Language development refers to the stages through which children acquire the ability to communicate via written and oral language. During this process, children gradually understand basic linguistic patterns and expand their vocabulary gradually before achieving fluency.     
GUIDING QUESTIONS                                                                                                      
· How will you introduce the vocabulary that builds upon the skills/content of this lesson?                  List academic vocabulary (content and instructional vocabulary).
· Why did you choose this vocabulary for this lesson and what is the instructional rationale? (consider all academic vocabulary – content and instructional)
· What opportunities will you give for the students to practice reading new vocabulary, use new vocabulary in discussions, and in written form? 
· How will you assess the language development in the “I do” and the “We do” parts of the lesson? What tool will you use and what criteria are you assessing?

	Write your learning activities for Language Development here:
Academic Vocabulary (Content & Instructional):

	Word
	Definition (Child-Friendly)
	How Used in Lesson

	in
	Inside something – the bear is IN the box
	Movement activity, sentence frame

	on
	On top of something – the bear is ON the box
	Read-aloud, anchor chart

	under
	Below something – the bear is UNDER the box
	Guided practice, whiteboard response

	next to
	Beside something – the bear is NEXT TO the box
	Graphic organizer, peer share

	behind
	In back of something
	Exit ticket, extension activity

	between
	In the middle of two things
	Advanced group task

	position
	Where something is located
	Whole-group vocabulary introduction

	location
	A place or spot
	Smartboard slides, discussion



Rationale for Vocabulary Selection: These 6 positional words are the most frequently encountered in Pre-K environments and directly support the NYS Pre-K and Common Core Language standards. They are embedded in daily routines and classroom activities, making them immediately meaningful and transferable.

Opportunities to Practice Vocabulary:
1. Oral: Think-pair-share with partner; choral repetition of sentence frames
1. Visual: Anchor chart with picture icons; bilingual cards
1. Receptive: Listening to and acting on oral directions using position words
1. Expressive: Naming the position word after placing the object
1. Written/Pre-writing: Cut-and-paste graphic organizer; label the picture
Sentence Frames (Scaffolded):
1. The _____ is _____ the box.
1. I put the bear _____ the box.
1. The [object] is [position word] the [location].
Language Assessment (I Do / We Do):
1. Tool: Teacher observation checklist tracking correct oral use of positional words
Criteria: Student correctly names the positional word when shown an image or given a direction

	Technology Integration: What technology will support learning in this lesson? Include classroom technology, assistive technology for any students with special needs (SWD and/or ENLs) and any low tech supportive tools (e.g.: whiteboards, graphic organizers, graphing paper, etc.)
See ISTE Standards for Students: https://www.iste.org/standards/iste-standards-for-students

	Discuss how you will use technology to support learning here:
Classroom Technology:
1. Smartboard: Animated slideshow showing objects in/on/under/next to/behind/between a box (each slide = one word + image + audio label)
1. Audio narration: Pre-recorded voice narrates each positional word for accessibility
1. Digital read-aloud of Rosie’s Walk with highlighted text on-screen

Assistive Technology (Students with IEPs & ENLs):
1. AAC devices: Students who are non-verbal or have limited verbal output use their device to select and speak the positional word
1. Picture communication boards: Laminated cards with positional word + picture icon
1. Bilingual vocabulary cards (English/Spanish; English/Bengali)
1. Speech-to-text tool (if applicable for individual student IEP goals)

Low-Tech Tools:
1. Individual whiteboards for student responses (hold up answer)
1. Picture word cards for matching activity
1. Graphic organizers (adapted versions for different learner levels)

ISTE Student Standards Addressed: Standard 1 (Empowered Learner) and Standard 3 (Knowledge Constructor) – students actively use digital tools to support their understanding of content.

	Questioning and Scaffolding of Questions: Create one essential question and three or more guiding questions. 
(Essential/Guiding) What are the questions you would use in opening (essential)  the lesson, during the work period and at the lesson closing ( guiding questions)?
Essential Questions (EQ): These are question(s) which are at the heart of the Big Idea/Central Focus – restated in a question format. They are always open, debatable, and the answer is never found on a page of the textbook. One must synthesize concepts/ideas/facts and infer understandings. Essential questions help set the purpose for learning for the student.
         Example: How do the decisions and actions of characters reveal their personalities?
Guiding Questions: Guiding questions are designed to explore a topic in greater depth and encourage them to elicit understanding by thinking deeply about the topic. Students must use their own judgment to determine the answer. Guiding questions help the students arrive at a particular endpoint by ‘guiding them.’ For this reason, they are not considered very open-ended questions.
        Example: Why did the main character lie to his father about his fight in school?

	Write your essential question and guiding questions here:
This essential question connects to real-world communication – students recognize that positional words are tools used every day at home, school, and in the community. It requires students to think about why location language matters, not just what the words mean.
	Level
	Guiding Question
	Lesson Phase

	Recall (DOK 1)
	Where is the bear? Can you point to it?
	Opening / I Do

	Recall (DOK 1)
	What word tells us the bear is inside the box?
	I Do / Anchor Chart

	Comprehension (DOK 1)
	Can you show me what ‘under’ looks like using your hands?
	We Do

	Application (DOK 2)
	If I put the book on top of the chair, what word would I use?
	We Do / Group

	Analysis (DOK 2)
	How is ‘behind’ different from ‘next to’?
	Guided Practice

	Synthesis (DOK 3)
	Can you use a position word to tell your partner where your backpack is right now?
	You Do / Closure

	Evaluation (DOK 3)
	Why is it important to use position words when we give directions to a friend?
	Closure / EQ Revisit




	Assessments (Formative and Summative)- (For pre-assessment- refer to connections to prior knowledge): 
Develop assessments for before during the lesson (formative assessment), and for the end of the lesson (summative assessment).
Formative Assessments: A formative assessment is a continuous, low- or no-stakes, responsive process comprised of practices, methods, and tools that are selected to support all students in reaching learning goals. Teachers monitor student learning to provide ongoing feedback that can be used to adjust their teaching.  Students can also use this feedback to improve their learning, typically this feedback is not counted towards the final grade. How will you know which students met the target and which need additional instruction? 
Example: Have students write a postcard from the viewpoint of an historical figure to another historical figure, discussing and describing an historical event. The teacher will review the success criteria and provide feedback to identify students’ satisfactory or unsatisfactory progress towards meeting lesson goals. 
DEPENDING ON WHERE YOU ARE IN THE UNIT OF STUDY (you may or may not have a summative assessment in the lesson, but there is always some sort of evaluative culmination/closing, which can consist of a student’s self-evaluation or peer evaluation):
Summative Assessments: 
As an evaluation of content mastery, summative assessments occur at the end of a given learning period (can be at the end of a daily lesson, e.g.: state exam, unit project, exit ticket, any written or oral assignment related to lesson objectives). Generally, they are end-of-course or end-of-year exams; however, these are not the only applicable uses of summative assessments. Evaluating students’ learning could come at the end of a chapter or learning module. Thus, summative assessments are not only high-stakes final exams. They can be strong indicators of content mastery in a particular area. 

	Write your formative and summative assessment(s) here:
Pre-assessment 
Informal observation during morning circle: Teacher prompts students to “put your hands on your head / under your chin / next to your ears” to gauge prior understanding of positional vocabulary before the lesson begins. Results inform grouping and scaffolding decisions.
Formative Assessments during lesson 
Teacher Observation Checklist (I Do & We Do):
1. Tracks each student’s ability to correctly identify and name positional words during whole-group instruction
1. Criteria: Student names the correct word; student demonstrates with body or object

2. Whiteboard Response (We Do):
1. Students draw or write the positional word on individual whiteboards and hold up for teacher to scan
1. Identifies misunderstandings in real time for immediate re-teaching

3. Peer Self-Assessment (We Do – Think-Pair-Share):
1. Partner checks: “Did your partner use the right word? Give a thumbs up or thumbs down.”
1. Promotes student self-reflection and accountability

4. Anecdotal Notes:
Co-teacher records observations on sticky notes during small-group work for flexible regrouping
Summative Assessment 
Exit Ticket Task: Each student receives a small stuffed animal or picture card and is given a verbal direction by the teacher: “Put the bear UNDER the table” or “Where is the apple? Point and tell me.” Student responds physically (movement) and verbally (names the word).

Evaluation Criteria:
1. 4 – Student correctly identifies AND names 4 or more positional words independently
1. 3 – Student correctly identifies AND names 2–3 positional words with minimal prompting
1. 2 – Student identifies 1–2 words with significant scaffolding
1. 1 – Student requires full support; reteaching needed

(A simple 4-point rubric is attached as Appendix A. Exit ticket data drives next-day instruction and flexible grouping.)

	 Differentiation/Specially Designed Instruction:  Identify students’ needs and plan accommodations and modifications to demonstrate mastery of the standard. (Plan for individuals and small groups)
Differentiated teaching occurs when a teacher plans a lesson using UDL strategies that adjusts either the content being discussed, the process used to learn, or the product expected from students to ensure that learners at different starting points can receive the instruction they need to grow and succeed. The teacher assists the learner to bridge the gap of where they are in their learning in order to meet grade-level learning standards through a series of learning strategies known as scaffolds. We use various methods of scaffolded exercises and explicit teaching when working with students with special needs/focus students to differentiate learning.
Carol Ann Tomlinson on differentiated content, process and product in the classroom.
Modifications- Modifications are curricular/course changes to content, required work, or instructional level. These include replacements of curriculum and/or assessments.
Accommodations- An accommodation is a support or service that is provided to help a special education student access the general education curriculum. These are not curricular and/or assessment replacements.
An accommodation changes how a student learns the material. A modification changes what a student is taught or expected to learn. 
How will you adapt the content, process, and/or products so ALL students (e.g., SWD/ENL) can be successful?  
What types of modifications, accommodations or small-group activities might be used for differentiation in this lesson? Assume that there are students who need accommodations or modifications in this class.
Examples of accommodations and modifications are in this link: https://fivestartech.com/when-student-struggles-are-more-than-meets-the-eye/
UDL https://udlguidelines.cast.org/binaries/content/assets/common/publications/articles/cast-udl-planningq-a11y.pdf

	Write methods of differentiation for Individuals/Small Groups here:
Universal Design for Learning (UDL) Framework 
Multiple Means of Representation:
1. Anchor chart with word + picture icon + physical demonstration
1. Smartboard animated visuals for each positional word
1. Bilingual vocabulary cards (Spanish, Bengali)

Multiple Means of Action & Expression:
1. Students respond via: verbal naming, physical movement, whiteboard drawing, AAC device, or pointing to picture card
1. Graphic organizer with three levels of complexity (see group differentiation below)

Multiple Means of Engagement:
1. Hands-on: Buddy Bear movement game
1. Collaborative: Think-pair-share and partner checking
Choice: Students choose which object to use in the You Do activity
	Group
	Group 1 On-Level (8 students)
	Group 2 Support – ENL / IEP (7 students)
	Group 3 Advanced (5 students)

	Objective
	Identify & name 4 of 6 positional words; use sentence frame
	Identify & place object for 2–3 positional words using picture supports
	Identify all 6 words and create a short positional word sentence (oral or drawn)

	Activity
	• Graphic organizer: match word to picture
• Place Buddy Bear in described location
• Complete sentence frame orally and in drawing
	• Simplified graphic organizer (fewer words, larger print)
• Use picture communication board to select word
• Co-teacher / para support during activity
• AAC device to express positional word response
	• Create their own positional word “scene” by drawing and labeling
• Teach a partner using Buddy Bear
• Extension: use 2 positional words in one sentence

	Supports
	Anchor chart reference; sentence starters; peer support
	Bilingual cards; AAC device; reduced word list; extra processing time; 1:1 para support
	Open-ended extension task; choice of materials; peer teaching role





	Connecting Theory and Practice: Discuss theories of teaching and learning that support the instructional choices and learning activities in your lesson plan. Cite at least two outside or course sources to justify your instructional choices.

	Discuss the theories of teaching and learning that support your instructional choices here:
1. Constructivist Learning Theory (Vygotsky, Zone of Proximal Development): This lesson is built around hands-on, interactive learning where students construct understanding of positional words through physical experience (moving Buddy Bear), social interaction (partner sharing), and scaffolded support. The teacher’s role transitions from explicit model (I Do) to collaborative partner (We Do) to observer (You Do), mirroring the ZPD framework.

2. Differentiated Instruction (Tomlinson): Content, process, and product are differentiated for three groups – on-level, support, and advanced – ensuring that all learners can access grade-level expectations while receiving appropriately challenging tasks. This reflects Eikeland & Ohna’s (2022) research showing that differentiation must address both readiness and learning profiles.

3. ISTE Standards & Technology Integration (Crompton & Burke, 2024): Technology is used purposefully – not as a distraction but as an accessibility and engagement tool. The smartboard, audio narration, and AAC devices ensure all learners can participate equitably, aligning with ISTE Student Standards 1 and 3.

4. Big Ideas Framework (Wang, Yuan & Wang, 2024): The lesson is organized around a transferable Big Idea – that words can communicate WHERE something is – allowing students to apply this understanding beyond the classroom (at home, in play, in other subjects).


	References : Reference your two outside or course sources here:
Crompton, H., & Burke, D. (2024). The nexus of ISTE standards and academic progress. TechTrends, 68(4), 711–722.
Eikeland, I., & Ohna, S. E. (2022). Differentiation in education: A concept analysis. Nordic Journal of Studies in Educational Policy, 8(3), 157–170.
Hutchins, P. (1968). Rosie’s walk. Aladdin.
New York State Education Department. (2019). New York State prekindergarten foundation for the common core. NYSED.
Touro University. (2026). TCAP guide for candidates.
Vygotsky, L. S. (1978). Mind in society: The development of higher psychological processes. Harvard University Press.
Wang, Z., Yuan, R., & Wang, K. (2024). Big ideas in education. Research Papers in Education, 39(5), 822–850.



 
	Lesson Planning: Complete this section to prepare and organize all the necessary bulleting of information, directions, routines/procedures, questioning, differentiation, and materials to facilitate the lesson for students.
Utilize the guiding questions, prior lessons, and feedback from instructors, peers, mentor teachers, to successfully complete this section. Keep in mind the “I do”, “We do”, “You do” Gradual Release structure of a lesson. 

	Introduction to New Learning/Beginning of lesson: (I DO)                                           Minutes [     ]
· How will you set an authentic purpose for learning (in real life)? 
· How will you connect the Big Idea/Enduring Understanding of this lesson and explore it through an essential question? 
· How will you engage the learner to acquire new content, make meaning/unpack it, to ensure they arrive at the enduring understanding (the lesson’s “take away”) as transfer?
· How will the student take ownership of their learning?
· How will you unpack the learning target (LT), and set student success criteria?
· What initial engaging activity will serve as motivation? 
·  How will you activate prior knowledge? 
· How will you model thinking out loud? What examples/non-examples will you provide?
· What explicit teaching is needed to support students’ understanding of the LT?


	Teacher Actions (What teacher will do)
	Student Actions (What students will do)

	Distribute differentiated graphic organizers by group
Give verbal direction for students to place object in described position
Monitor all groups using observation checklist
Provide sentence starters for Group 1 as needed

	Group 1: Match positional word to picture; draw and label; use sentence frame
Group 2: Use picture choices to identify position; place bear using direction; AAC response
Group 3: Draw original scene with two position words; teach partner using Buddy Bear


	Guided Practice: (WE DO):                                                                                    Minutes [     ]
 Guided Practice is interactive instruction between the teacher and students. After the teacher introduces new learning, he/she begins the student practice process by engaging students in a similar task to what they will complete later in the lesson independently.
 How will teacher and students work together to understand this lesson?                                                                                                         
What happens during this time?
1. Teacher will restate what students will focus on during their work.
2. Teacher and students will practice the skill together.  (For example, students demonstrate the skill, and errors are worked through together.  Examples and non-examples are provided. Students are encouraged to explain their thinking. Clarify student misunderstandings before independent practice.
3. Teacher will provide any applicable differentiated material for students to practice skills. 
4. Teacher will level questions using Bloom's/Webb/Hess and work toward higher-order thinking.
5. Teacher will incorporate written responses or verbal discussion to help students process their thinking.


	Teacher Actions (What teacher will do)
	Student Actions (What students will do)

	1. Place Buddy Bear in various positions; ask guiding questions: ‘Where is the bear? What word tells us where he is?’
2. Use Bloom’s-leveled questions (recall → analysis): ‘How is behind different from next to?’
3. Model sentence frame: ‘The bear is under the box.’ – have students complete frame chorally
4. Think-Pair-Share: ‘Tell your partner where the bear is using the sentence frame.’
5. Whiteboard check: teacher calls a position word; students draw or write it and hold up
6. Provide visual and verbal feedback: ‘Yes! ON means on top. Let’s all say ON!’
7. Co-teacher supports Group 2 with picture boards and bilingual cards simultaneously
8. Address misconceptions: ‘Some friends said NEXT TO – let’s look again. Between means IN THE MIDDLE of two things.’

	Identify position of Buddy Bear
Respond to guiding questions orally or via AAC
Complete sentence frames with partner
Draw or write position word on whiteboard
Give thumbs up/down for peer assessment
Use anchor chart and vocabulary cards as reference

	Independent Practice: (YOU DO)                                                                                       Minutes [     ]
Independent Practice is the part of the lesson cycle where students are given the opportunity to practice the concept presented during the Introduction to New Learning and is a time for students to work towards mastery of the knowledge/skills presented in the lesson before an assessment is given.      
· What will independent practice include?                                            
· How will you assess the quality of student work? (Observation, checklist, etc.) 
· How will you gather data?

	Teacher Actions (What teacher will do)
	Student Actions (What students will do)

	Bring class back to whole group
Revisit Learning Targets: ‘Let’s check our I Can statements’
Ask 3–4 students to share their work / placement of object
Revisit Essential Question: ‘How do position words help us tell others WHERE something is?’
Collect graphic organizers and exit ticket data

	Share learning with class
Name a positional word used during the lesson
Answer the essential question in own words
Complete exit ticket placement task


	Group 1
Adjust/complete table according to the number of groups you are planning to differentiate. 

	Students:
	Para(s):

	Differentiation: 
What activity/specially designed instruction will provide data of the student successfully completing the objective?
Describe the activity aligned to the lesson objective/learning target? 
How will students show mastery of the lesson objective/learning target?  How will you assess learning?

	Use picture choices to identify position; place bear using direction; AAC response

	Group 2
Adjust/complete table according to the number of groups you are planning to differentiate.

	Students:
	Para(s):

	Differentiation: 
What activity will provide data of the student successfully completing the objective?
	Use picture choices to identify position; place bear using direction; AAC response

	Group 3
Adjust/complete table according to the number of groups you are planning to differentiate.

	Students:
	Para(s):

	Differentiation: 
What activity will provide data of the student successfully completing the objective?
	Draw original scene with two position words; teach partner using Buddy Bear

	Last Five:                                                                                                                                 (5 minutes)
· How will you assess learning? Is this done during small group work or during the share?
· How will you students summarize what they have learned? 
· How will students prepare to transition to a new subject or class?      
What happens during this time? 
1. Review the key content and skills practiced in the lesson Have student repeat the LT with evidence
2. Revisit any focus and clarifying questions(s); ask a small sample of students to share their responses to the question(s),
3. Exit Ticket or Rubric review (if appropriate) 
                                                                                                 

	Teacher Actions (What teacher will do)
	Student Actions (What students will do)

	1. Activate prior knowledge: Ask ‘Where do you put your backpack when you come to school?’
2. Introduce Buddy Bear and the box – place bear IN the box; say: ‘The bear is IN the box. IN tells us where the bear is.’
3. Show Smartboard slide for each word (in, on, under, next to, behind, between) with image + audio label
4. Model think-aloud: ‘I see the bear is ON the box. The word ON tells me it is on top. Let me check my anchor chart.’
5. Introduce sentence frame: ‘The bear is ___ the box.’
6. Introduce vocabulary: post each word with picture icon on anchor chart
7. Check for understanding: ‘Everyone, say the word with me: UNDER!’
	Listen actively and respond to prompts
Observe Buddy Bear demonstrations
Repeat positional words chorally
Look at anchor chart and Smartboard
Point to the location when word is named
Respond to questions about their own experience


	
	

	Closure and Extension of Lesson: Summarize the lesson content and create activities for the students to demonstrate their mastery of the learning targets.
Closure allows students to summarize main ideas, evaluate class processes, answer questions posed at the beginning of the lesson, and link to both the past and the future, or in other words – MAKE MEANING.                                                                                                                            	
What happens during this time?
1. Review the key content and skills practiced in the lesson. Have student show evidence of learning.
2. Revisit any focus and clarifying questions(s); ask a small sample of students to share their responses to the question(s),
3. Exit Ticket or summative/performance assessments/peer assessment/self-assessment (if appropriate)
  How will your students summarize what they have learned?    
 If time permits, how will you extend this lesson so that students apply their new learning?                                                                            

	Teacher Actions (What teacher will do)
	Student Actions (What students will do)

	Review anchor chart – point to each word
Ask students to answer the Essential Question
Assign home connection activity
Use positional language to direct transition to next activity

	Choral review of positional words
Share answer to Essential Question
Begin creating their “Where Is It?” book (advanced group)
Transition using positional word directions 








	Reflection:
Provides a thorough and specific reflection about what you learned about lesson planning that is likely to improve your teaching practice.
Did the learning tasks support the student to work toward learning objective/learning target proficiency that was identified in this lesson? Explain. If not, what would you do to address it? 


	What have you learned about lesson planning so far? Write your response here:
Completing this lesson plan reinforced several critical understandings about effective Pre-K instruction:

Alignment is Everything: Every section – from the standard to the exit ticket – must align to the same instructional target. Mapping backwards from the standard to the objective to the activity to the assessment ensures coherence and prevents teaching activities that are engaging but not standards-driven.

Differentiation Must Be Planned, Not Improvised: Planning three differentiated pathways in advance (on-level, support, advanced) ensures that all 20 students – including the 7 with IEPs and ENL needs – have a meaningful access point. This lesson plan process made clear that differentiation is not about lowering expectations for some; it is about creating multiple pathways to the same standard.

Language Development is the Foundation: For Pre-K students in an urban, high-needs community, oral language development must be intentional and scaffolded. Sentence frames, think-pair-share, choral repetition, and bilingual support are not optional extras – they are core instructional strategies that make content accessible.

Formative Assessment Drives Instruction: The teacher observation checklist, whiteboard responses, and exit ticket provide real-time data that allows the co-teacher and me to adjust grouping and support before the next lesson. Without this data, we would be guessing about student understanding.

If Students Struggled: If exit ticket data shows that more than 40% of students could not correctly identify 3 or more positional words, the next lesson would include a sensory exploration reteach (hiding objects in/on/under/behind a box), increased use of physical movement and body-based learning, and a fresh small-group pull-out session using concrete manipulatives before moving to the graphic organizer task.

Overall: This process reinforced that excellent lesson planning is a continuous cycle of alignment, assessment, and reflection. The gradual release model (I Do → We Do → You Do) ensures students move from dependence to independence in a supported and structured way, which is especially critical for Pre-K learners still developing foundational academic skills.
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	Level 1
Emerging (2.6)

	Level 2
Developing (3.0)

	  Level 3
Effective (3.5)

	  Level 4
Highly Effective (4.0)


	
	
	
	
	

	Standards: (no more than 2-3 Standards) (Must have at least one content and at least one literacy standard from the content area)
AAQEP Standard 1a,1e;
NYS Teaching Standard; 
InTASC Standard 4, 7

	Does not include any state and/or local standards in lesson plan.
	Includes only one (1) state and/or local standard appropriate for the content of the lesson.
	Includes two (2) state and/or local standards appropriate for the content of the lesson.
	Includes one literacy and one content area state and/or local standards appropriate for the content of the lesson.

	Big Idea

AAQEP Standard 1a, 1d;
NYS Teaching Standard 2; 
InTASC Standard 4, 7
	Does not synthesize language from the standards.

	Synthesizes language from the standards.

	Synthesizes language from the standards AND summarizes important ideas and core processes that are central to the discipline.

	Synthesizes language from the standards and aligns with the learning objectives. 
AND
statement synthesizes what students should understand (not just know or do) as a result of studying a particular content area.

	Lesson Objectives
AAQEP Standard 1a,  1b, 1e, 1g, 2b;
NYS Teaching Standard 2 & 5; 
InTASC Standard 4, 5, 7

	Objectives are aligned with state and/or local standards.

	Objectives are aligned with state and/or local standards.
AND
Objectives are stated in terms of specific knowledge, skills, or behaviors using action verbs, but missing a measurable criterion.

	Objectives are aligned with state and/or local standards.
AND
Objectives are stated in terms of specific and measurable knowledge, skills, or behaviors using action verbs.
AND
Instructional objectives use higher-level verbs from Bloom’s Revised Taxonomy and/or Webb’s Depth of Knowledge(DOK).

	ALL OF LEVEL 3(EFFECTIVE), PLUS:
Objectives are differentiated for specific groups and/or individual focus learners.


	Learning targets 
AAQEP Standard 1c, 1d, 1g. 2b;  
NYS Teaching Standard 2 & 5;
 InTASC Standard 4, 5, 7
	Teacher-centered learning objectives AND/OR student-centered learning targets are listed.
	Both teacher-centered learning objectives and student-centered learning targets are listed.
AND
Targets are specific, measurable, and attainable.

	Both teacher-centered learning objectives and student-centered learning targets are listed.
AND
Targets are specific, measurable, and attainable.
AND
Learning targets are written in student-friendly language and shared (visible and discussed) with students.

	ALL OF LEVEL 3(EFFECTIVE), PLUS:
Targets are specified by the desired level of achievement using indicators other than grades.


	Resources/Materials
AAQEP Standard 1b, 1c, 2b; 
NYS Teaching Standard 1, 2;
 InTASC Standard 4, 7

	Lesson Plan demonstrates none or limited evidence of exploring cultural identity and bias in resources that appropriately reflect the racial and cultural identity or interests of the students.

	Lesson Plan includes Instructional strategies, resources and assessment(s) that reflect culture and interests of the students.
	Lesson Plan includes instructional strategies, resources, and assessment(s) that appropriately reflect culture and interests of the students
AND
Plan displays evidence of resources that appropriately reflect the cultural OR racial identity of the students.
	ALL OF LEVEL 3(EFFECTIVE), PLUS:
Plan consistently indicates evidence of knowledge of others’ cultural identities to overcome biases, and goes beyond the scripted curricular resources, reflects the cultural AND racial identity of the students.

	Language Development

AAQEP Standard 1b, 1d, 
NYS Teaching Standard 2, 3; 
InTASC Standard 1, 2, 4, 5, 7    
	Does not describe the oral, visual, receptive, expressive, and written language that students need to understand and use to complete the lesson objective.
Key vocabulary is not identified.

	Partially describes the oral, visual, receptive, expressive, and written language that students need to understand and use to complete the lesson objective.
Key vocabulary is identified but is not aligned to the lesson objective
	Describes the oral, visual, receptive, expressive, and written language that students need to understand and use to complete the lesson objective.
Key vocabulary is identified and aligns with the lesson objective.


	Describes the oral, visual, receptive, expressive, and written language that students need to understand and use in order to complete the lesson objective AND includes opportunity to understand and use academic language.
Key vocabulary is identified and aligns with the lesson objective AND opportunities to extend vocabulary are provided.

	Technology Integration: (Include assistive technology for individual students/groups with IEPs and ENLs
AAQEP Standard 1b, 1g, 1e, 1f, 2b;
Technology Standard 1, 3, 5, 6, 7; 
NYS Teaching Standard 1, 2, 3, 5; 
InTASC Standard 1, 2, 3, 4, 5, 7
	There is NO integration of technology in the plan.
	Uses current and emerging digital and non-digital tools in innovative ways to design, plan, and adapt (scaffold) instruction.

	Uses current and emerging digital tools in innovative ways to design, plan, and adapt (scaffold) instruction
AND
assessments that support and extend learning of all students.


	Integrates varied and authentic 21st Century learning experiences, so that students use appropriate technology tools and resources that facilitate choice and student interest and engagement in the development of creativity, innovation, AND/OR problem-solving skills and meet their diverse learning needs.


	Essential Question(s)
AAQEP Standard 1b, 1g;
NYS Teaching Standard 2 & 5;  
InTASC Standard 4, 5, 7
	
NO essential question(s) is/ are included in the lesson plan.
	Essential question(s) is/are NOT open-ended. 
 
Questions begin with, who, what, where, why, how or to what extent.

	Essential question(s) is/are open-ended.
AND
Questions begin with, who, what, where, why, how or to what extent.
AND
Questions call for higher-order thinking, such as analysis, inference, evaluation, prediction
	ALL OF LEVEL 3(EFFECTIVE), PLUS: Questions require support and justification, not just an answer.


	Guiding Questions

AAQEP 1a, 1b, 2b NYS; 
Teaching Standard 2 & 5; 
InTASC Standard 4, 5, 7
	There are no guiding questions listed.
	Guiding
questions are listed and are aligned with standards and objectives/
targets identified in the lesson.
 

	Guiding questions are listed and are aligned with standards and objectives/targets identified in the lesson
AND
Questions directly target what is desired for students to learn in this specific lesson and are broad enough to cover most of the topics within the lesson.
	ALL OF LEVEL 3(EFFECTIVE), PLUS:
Guiding questions require higher-order thinking by asking students to analyze, theorize, and contemplate the implications, connections, and reasons behind and in support of the content within the standards.

	Pre-assessment
AAQEP Standard 1a, 1c, 1g, 2b, 2e; 
Technology Standard 5, 7; 
NYS Teaching Standard 1, 2 & 5;
 InTASC Standard 4, 6, 7
 
	 
No pre-assessment is listed.
 
	 
An assessment is given at the beginning of the lesson that assesses prior knowledge.
	 
An assessment is given at the beginning of the lesson that assesses prior knowledge
AND assesses major lesson academic vocabulary.
 
	 
ALL OF LEVEL 3(EFFECTIVE), PLUS:
Assesses individual connections to course goal/central focus/big idea.

	Formative assessment development
AAQEP Standard 1a, 1c, 1g, 2b, 2e;
Technology Standard 5, 7;
NYS Teaching Standard 1, 2, 3, 4, 5; 
InTASC Standard 1, 2, 3, 4, 5, 6, 7

	Specific formative assessment tool (s) is listed.
	Specific formative assessment tool (s) is listed
AND
includes peer OR self-assessment.

	Specific formative assessment tool (s) listed 
AND
includes peer OR self-assessment AND
assessments are aligned with objectives/targets.
	ALL OF LEVEL 3(EFFECTIVE), PLUS:
 
Formative tools inform instruction (e.g., move on, reteach, flexible grouping) and allow for differentiating of teaching and/or learning.
AND 
Assessment addresses the issue of possible misconceptions 

	Summative Assessment development

AAQEP Standard 1a, 1c, 1g, 2b, 2e; 
Technology Standard 5, 7; 
NYS Teaching Standard 1, 2, 3, 5;
 InTASC Standard 1, 2, 3, 4, 5, 6, 7

	Assessment items are NOT aligned with learning targets.

	Assessment items are aligned with learning targets.
	Assessment items are aligned with learning targets AND
assessment type is appropriate for knowledge, reasoning, performance, or product targets. 

	Assessment items are aligned with learning targets AND
assessment type is appropriate for knowledge, reasoning, performance, or product targets AND
A rubric for the assessment is present.

	Differentiation:
For whole group/small group/individuals (IEP and ENL)
Universal Design for Learning (UDL):
 
AAQEP Standard 1a, 1b, 1c, 1g, 2b, 2e;
Technology Standard 3, 5, 6, 7; 
NYS Teaching Standard 1, 2, 3, 5;
InTASC Standard 2, 3, 4, 5, 7

	UDL applications are NOT planned for and embedded in the lesson AND no accommodations are made for interest or readiness levels. differentiated for whole group AND/OR small group/individual students (IEP) AND/OR (ENL).

	UDL applications are planned for and embedded in the lesson. NO accommodations are made for interest or readiness levels. differentiated for whole AND/OR small group/ individual students (IEP) AND/OR (ENL).

	UDL applications are planned for and embedded in the lesson AND accommodate for interest OR readiness level OR learning profile. made for interest or readiness level. differentiated for whole and small group/ individual students (IEP) AND/OR (ENL).
 

	UDL applications are planned for and embedded in the lesson AND accommodate for interest AND readiness level AND learning profile. made for interest or readiness level, UDL strategies AND activities that scaffold or accelerate learning, facilitating multiple levels of learning AND requiring higher order thinking for all students, differentiated for whole AND small group/ individual students (IEP) AND/OR (ENL).
*Candidate justifies selection of planned strategies that support the development of maintained, generalized AND/OR self-directed use of knowledge and skills for all learners.


	Connecting Theory and Practice – Lesson Rationale: 
AAQEP Standard 1a, 1b, 1g, 2e; 
Technology Standard 3, 5, 6, 7; 
NYS Teaching Standard 1, 2, 3, 5;
 InTASC Standard 2, 3, 4, 5, 7
	Justification of instructional choices and support strategies is either missing OR represents an irrelevant or biased view of the focus learner(s)
	Justification of instructional choices and support strategies makes a general connection to the focus learner’s(s) needs OR vague/unclear connections to research and/or theory, and /or high-leverage practice
	Justification of instructional choices and support strategies makes clear connections to the focus learner’s(s) needs AND research and/or theory, and/or high leverage practice
	Justification of instructional choices and support strategies is makes clear connections to the focus learner’s needs AND research and/or theory, and/or high leverage practice. Candidate’s justification includes the development of maintained, generalized and/or self-directed use of knowledge and skills.

	Introduction of New Materials (I Do) 
 
AAQEP Standard 1a, 1b, 1c, 1g, 2b;
Technology Standard 3, 5, 6, 7; 
NYS Teaching Standard 1- 5;
 InTASC Standard 1, 2, 3, 4, 5, 6  
	Procedures in this section do not align with stated learning objective.
	Procedures in this section align with stated learning objective but do not consider classroom/school context
	Procedures in this section align with stated learning objective AND consider classroom/school context.

	Procedures in this section align with stated learning objective AND consider classroom/school context AS WELL AS each individual students’ backgrounds.


	Guided Practice (We Do):                                                                                                                                
AAQEP Standard 1a, 1b, 1c, 1d, 1e, 2b, 2e;
 Technology Standard 3, 5, 6, 7; 
NYS Teaching Standard 1- 5;
 InTASC Standard 1, 2, 3, 4, 5, 6  
	This section does not include a logical sequence of activities aligned to the learning objective.

	This section includes a logical sequence of activities aligned to the learning objective.

	This section includes a logical sequence of activities aligned to the learning objective AND provides differentiation strategies to meet students’ needs.

	This section includes a logical sequence of activities aligned to the learning objective AND provides differentiation strategies to meet students’ needs AND promotes higher order thinking OR self-regulation

	Independent Practice (You Do):                                                                                                                     
AAQEP Standard 1b, 1c, 1g, 1e, 2b, 2e; 
Technology Standard 3, 5, 6;  
NYS Teaching Standard 1- 5; 
InTASC Standard 1, 2, 3, 4, 5
	This section does not include a logical sequence of independent activities. aligned to the learning objective.

	This section includes a logical sequence of independent activities aligned to the learning objective.
	This section includes a logical sequence of independent activities aligned to the learning objective AND provides differentiation strategies to meet students’ needs.


	This section includes a logical sequence of independent activities aligned to the learning objective AND provides differentiation strategies to meet students’ needs AND promotes higher order thinking OR self-regulation.

	Closing 
AAQEP Standard 1a, 1b, 1c, 1g,. 2b;
 Technology Standard 3, 5, 6, 7; 
NYS Teaching Standard 1- 5; 
InTASC Standard 1, 2, 3, 4, 5, 6  
	Closing activities focus solely on basic recall skills.

	Closing activities target recall AND comprehension skills.

	Closing activities target recall and comprehension skills and promote higher order thinking skills OR transfer of learning.

	Closing activities promote higher order thinking skills OR transfer of learning AND self-regulation.

	Lesson Plan Extension

AAQEP Standard 1b, 1c, 1g, 2e; 
Technology Standard 3, 5, 6, 7; 
NYS Teaching Standard 1, 2, 3, ;, 
InTASC Standard 1, 6, 8

	The lesson plan includes an extension that reinforces remediation and enrichment.  
	The lesson plan includes an extension that reinforces remediation and enrichment.  The teacher candidate describes one of the following: (1) support for students who do not meet the intended learner outcome; (2) new strategies to help the students who did not achieve mastery; and (3) ways to extend the learning for early finishers and accelerated learners.
	The lesson plan includes an extension that reinforces remediation and enrichment.  The teacher candidate describes two of the following: (1) support for students who do not meet the intended learner outcome; (2) new strategies to help the students who did not achieve mastery; and (3) ways to extend the learning for early finishers and accelerated learners.

	The lesson plan includes an extension that reinforces remediation and enrichment.  The teacher candidate describes all the following: (1) support for students who do not meet the intended learner outcome; (2) new strategies to help the students who did not achieve mastery; and (3) ways to extend the learning for early finishers and accelerated learners.
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